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Classroom Strategies 
Attention/Concentration

· Use an external timer or alarm to structure “on task” time.
· Adjust the work load to allow for rest periods or frequent breaks.
· Continually monitor and refocus as necessary.
· Keep the work area and environment organized and without excessive distractions.
· Place a symbol or picture card in view of the student as a reminder to stay on task or for any baseline information the student needs at hand (i.e., alphabet, number line, steps to task completion).
· Teach the student self-monitoring cues.
· Keep instructions short and concise.
· Keep material relevant and stimulating.
· Regularly summarize information.
· Use preferential seating.
Comprehension/Memory

· Use alerting signals before giving information; model, demonstrate and use gestures in instruction.

· Go from general to specific, concrete to abstract, and non-verbal to verbal.

· Simplify or rephrase explanations.

· Encourage the student to restate information in his or her own words.

· Teach the student to ask for clarification.

· Teach the student to identify key points both before and after receiving information, such as asking the “wh” questions (who, what, when, where, why) before reading the material.

· Use repetition and rehearsal.

· Use external aides, such as log books, lists, tape recordings, journals.

· Teach mnemonics, association, and clustering.

· Use mental imaging.

Disorientation/Confusion

· Have student keep a log or journal of significant events.

· Refer to maps and landmarks for getting around the environment.

· Use calendars and timers for orientation of time and day if needed.

· Use environmental cues or verbal cues to refocus on the student.

· Use a buddy system or peer helper.

· Teach the student problem-solving strategies that can be generalized to various situations.

General Strategies

· Build in rest periods for both mental and physical fatigue.

· Identify and use the student’s best learning modality.

· Consider small group instruction.

· Increase predictability and prepare the student for tests and other situations.

· Teach study skills such as highlighting, outlining, and paraphrasing.

· Alter work load if necessary and avoid timed tests to allow for slower processing speed.

· Remember that denial, lack of motivation, and apathy can be related to brain functioning rather that behavior.

Visual/Auditory Processing

· Use preferential seating and arrange materials according to auditory or visual needs (be aware of any field cuts).

· Limit the amount of visual stimulation on a page by covering parts of the page or using a window to single out the particular work area.

· Teach the student to use a finger or guide to help with visual tracking.

· Allow extra time to examine visual input or repeat auditory instructions.

· Use symbols to mark margins, right/left and top/bottom.

· SLOW DOWN and allow for wait time when requesting a response.

· Use adaptive equipment where appropriate (e.g., computers, calculators, large-print books).

· Have the student repeat and summarize information frequently.

· Remember that rephrasing of questions may be perceived as a new question—be consistent.

· Give oral tests with short answers and multiple choice.

· Color cue visual material.

Cognitive/Executive Skills

· Provide organization techniques, including lists, journals, schedules, assignment sheets, etc.

· Use diagrams or graphs to illustrate information.

· Project and describe situations in which target information will be needed or used.

· Assist in planning and sequencing events.

· Provide education to improve judgment (i.e., role playing, structured discussions, videotapes, questioning techniques).

· Teach and use problem-solving techniques.

· Teach organization through categorization and task analysis.

· Provide ongoing feedback.

· Help the student generalize information by teaching the format, not just the individual task, and using the same format or process for a variety of tasks.

Behavior/Social Emotional

· Discuss rules regularly.

· Help the student understand the consequences of his/her behaviors (e.g., disrupting others).

· Provide time at the end of an activity for the student to share jokes or personal stories, or seek help.

· Use rewards for appropriate behaviors.

· Teach social skills and reading social cues regularly.  Do not assume that the student understands these things.

· Educate peers so they can understand and accept neurologically based behaviors.

· Role-play appropriate responses to a given situation.

· Model calm and friendly behavior.

· Be sensitive to changes in the environment that may cause stress to the student.

· Prepare the student for changes and transitions.

· Apply “stop action” techniques for impulse control.
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